Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Featherstone Wood
Primary School

Number of pupils in school 181

Proportion (%) of pupil premium eligible pupils 31.5%

Academic year/years that our current pupil premium 23-26

strategy plan covers (3 year plans are recommended)

Date this statement was published December 2024

Date on which it will be reviewed September 2025

Statement authorised by Teresa Skeggs
Maria Newhouse

Pupil premium lead Sarah Haynes

Governor lead Jason Brown

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £81400
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £81400
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our key objective in using the Pupil Premium Funding is to ensure that all pupils make good progress.
Historical attainment for groups across the school has been low but as levels of attainment rise, we are
working to ensure that there is no gap between pupil groups. Speech, Language and Communication
Needs are high within the school, particularly in the Early Years, with a significant number of children
entering school with below age related language skills. Common barriers for children in receipt of FSM
can be undeveloped language and communication skills, a lack of confidence, more frequent behaviour
difficulties and attendance and punctuality issues.

Through targeted support and a focus on reasonable adjustments for individuals within high quality
inclusive teaching approaches, we are working to eliminate barriers to learning and progression. Many
children start our school with a very low baseline of attainment and our aim is to ensure they make
accelerated progress in order to reach at least age related expectations as they move through the
school.

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged
pupils require the most support. This is proven to have the greatest impact on closing the disadvantage
attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in
the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be
sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted
complement each other to help pupils excel. To ensure they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified
adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes
and raise expectations of what they can achieve.

We have analysed our data thoroughly and have made use of research such as ‘Ofsted and the
Education Empowerment Foundation’.

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal,
including progress for those who are already high attainers.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge
number
1 Assessments, observations, and discussions with pupils indicate underdeveloped oral

language skills and vocabulary gaps among many disadvantaged pupils. These are
evident from Nursery through to KS2 and in general, are more prevalent among our
disadvantaged pupils than their peers.

Baseline assessments show that 67% of Pupil Premium children in Reception are
working below the expected standard

2



2 Our assessments (including wellbeing survey), observations and discussions with pupils
and families have identified social and emotional issues for many pupils, notably due to
a lack of enrichment opportunities. These challenges particularly affect disadvantaged
pupils, including their attainment.

Teacher referrals for support remain relatively high. 18 pupils (14 of whom are disad-
vantaged) currently require additional support with social and emotional needs.

3 Our attendance data over the last year indicates that attendance among disadvantaged
pupils has been 6% lower than for non-disadvantaged pupils.

4 Assessments, observations, and discussions with pupils suggest disadvantaged pupils
generally have greater difficulties with writing than their peers.

This gap narrows in KS1 but remains significant at the end of KS2

5 Assessments, observations, and discussions with pupils suggest disadvantaged pupils
generally have greater difficulties with reading than their peers.

This gap narrows in KS1 but remains significant at the end of KS2

6 Our data shows that 26% of our Pupil Premium children are also on the SEND register.
This means that this group of children are multi-vulnerable and learners from these
groups may face a range of barriers to achieving their potential and will require different
solutions and support targeted towards meeting each of their individual needs.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

Intended outcome Success criteria

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book scrutiny

and ongoing formative assessment.

Improved oral language skills and vocabulary
among disadvantaged pupils.

To achieve and sustain improved wellbeing for all
pupils in our school, particularly our disadvantaged

pupils

A significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

Improved reading attainment among disadvantaged
pupils.

KS2 reading outcomes in 2026/27 show that more
than 50% of disadvantaged pupils met the
expected standard.

Improved writing attainment for disadvantaged
pupils at the end of KS2.

KS2 maths outcomes in 2026/27 show that more
than 45% of disadvantaged pupils met the
expected standard.

To achieve and sustain improved attendance for all
pupils, particularly our disadvantaged pupils.

Sustained high attendance by 2026/27
demonstrated by:

o the overall unauthorised absence rate for
all pupils being no more than 4%, and the
attendance gap between disadvantaged
pupils and their non-disadvantaged peers
being reduced by 6%.




e the percentage of all pupils who are
persistently absent being below 15% and
the figure among disadvantaged pupils
being no more than 2% lower than their
peers.

To achieve and sustain improved progress rate for
multi-vulnerable children.

Sustained progress rates for disadvantaged
children keeping inline with their peers.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £40,000

activities across the
school curriculum.
These can support
pupils to articulate key
ideas, consolidate
understanding and
extend vocabulary. We
will purchase resources
and fund ongoing
teacher training and
release time.

language interventions, including dialogic activities such
as high-quality classroom discussion, are inexpensive to
implement with high impacts on reading:

Oral language interventions | Teaching and Learning

Toolkit | EEF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embedding dialogic There is a strong evidence base that suggests oral 1,4and5

Purchase training and
knowledge through
Teaching and learning
Adviser Support.

The DfE non-statutory guidance has been produced in
conjunction with the National Centre for Excellence in
the Teaching of Mathematics, drawing on evidence-
based approaches:

Mathematics guidance: key stages 1 and 2

The EEF guidance is based on a range of the best
available evidence:

Improving Mathematics in Key Stages 2 and 3

Invest in staff training
to ensure quality
teaching of reading,
writing and maths.

The EEF states, “Good teaching is the most important
lever schools have to improve outcomes for
disadvantaged pupils. Using Pupil Premium to improve
teaching quality benefits all and has a particular positive
effect on children eligible for Pupil Premium.

The EEF states ‘First, we should ensure that, above all,
the Premium is used to improve the quality of teaching’



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3

Teachers to attend There is extensive evidence associating childhood social
training to develop their | and emotional skills with improved outcomes at school

understanding of the and in later life (e.g., improved academic performance,
complex needs of attitudes, behaviour and relationships with peers):
children. Improving_Social_and_Emotional _Learning in Primary

Schools | EEF

Development of Pupils’ writing can be improved by teaching them to 1,4and5
English/Mathematics successfully plan and monitor their writing. Producing
teaching and quality writing is a process not a single event. Teaching

curriculum planning in a number of different strategies is likely to help,
line with DFE and EEF | depending on the current skills of the writer.

guidance
https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/literacy-ks-1

We will fund teacher
release time to embed
key elements of
guidance in school and
to access Writing CPD
including team
teaching and learning
walks.

Big Writing

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £20,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Specialist speech and | Early screening of children’s speech and language 1,2,3and 4

language support. identifying children below expected development.

NELI intervention Interventions in previous years demonstrate a good

TA trained to provide impact of the chosen intervention.

quality interventions. EEF research shows that short interventions and

Frequent analysis of development of independent learning skills is a value

the impact of the for money support. Writing: Oral language

intervention. interventions which focus on spoken language and

verbal interaction in the classroom appear to benefit
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/

EYFS staff to continue
to develop and use
high quality
interactions, provision
and observations to
secure progress for all
pupils with a focus on
disadvantaged pupils.

all pupils. Some studies also show slightly larger
effects for younger children and pupils from
disadvantaged backgrounds. A focus on oral language
skills will have benefits for both reading and writing.

Targeted interventions. | The EEF guide to the pupil premium states, “ Thereis | 124 and5
strong evidence showing the impact that high-quality
interventions can have on the outcomes of struggling
students. The EEF states ’ Targeted deployment,

Targeted sessions where teaching assistants are trained to deliver an

alongside themed intervention to small groups or individuals has a higher

activity to enhance impact’

learning behaviours.

A number of projects which employ meta-cognition

CPD for Teaching approaches have found positive impacts on attainment

Assistants to up-skill for programmes that seek to improve students’

them in the abilities to plan, monitor and evaluate their learning:

development of Thinking, Doing, Using Self-Regulation to Improve

reading skills. Writing, Changing Mindsets and Philosophy for
Children. EEF research

Additional phonics Phonics approaches have a strong evidence base in- | 1,2, 3,4 and5

sessions targeted at dicating a positive impact on pupils, particularly from

disadvantaged pupils disadvantaged backgrounds. Targeted phonics inter-

who require further ventions have been shown to be more effective when

phonics support. delivered as regular sessions over a period up to 12
weeks.

Providing a blend of Tuition targeted at specific needs and knowledge gaps | 1 and 4

tuition, mentoring and can be an effective method to support low attaining

school-led tutoring for pupils or those falling behind, both one-to-one:

pupils whose education

has been most One to one tuition | EEF

impacted by the (educationendowmentfoundation.org.uk)

pandemic. A significant

proportion of the pupils | And in small groups:

who receive tutoring N ) ]

will be disadvantaged, Small group tuition | Toolklt Strand | Education

including those who Endowment Foundation | EEF

are high attainers. Mrs Franklin is tutoring Year 6 pupils on a weekly
basis.

Reviewing current Both targeted interventions and universal approaches | 1 2 4and5

intervention strategies
and providing specific

can have positive overall effects.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

training with the aim of | Some pupils may require additional support alongside
developing academic high-quality teaching in order to make good progress.
interventions across The evidence indicates that small group and one to
the school. one interventions can be a powerful tool for supporting
these pupils when they are used carefully.

https://educationendowmentfoundation.org.uk/support-
for-schools/school-improvement-planning/2-targeted-
academic-support

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £20,000

Activity Evidence that supports this approach Challenge number(s)
addressed
Embedding principles of The DfE guidance has been informed by land3

good practice set out in the | engagement with schools that have

DfE’s guidance on working | significantly reduced levels of absence and
together to improve school | persistent absence

attendance.

This will involve training
and release time for staff
to develop and implement
new procedures and
appointing
attendance/support officers
to improve attendance.

Teach SEL skills explicitly Past experience has shown that there is a 2 and 4
Provide support through greater need for mental health and wellbeing

adults to allow children to support, these services have a cost attached

develop: to them. The needs of the pupils and families
Self-awareness: expand now extend beyond that for which school

children’s emotional staff have training.

vocabulary and support
them to express emotions. | Both targeted interventions and universal
approaches can have positive overall effects:
Self-regulation: teach Behaviour interventions | Teaching and
children to use self-calming | Learning Toolkit | EEF

strategies and positive self-
talk to help deal with
intense emotions.

Social awareness: use
stories to discuss others’
emotions and perspectives.

Relationship skills: role play
good communication and
listening skills.



https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

Referrals to counselling,
therapy, and support
services for individual
children according to need
in addition to training for
current school staff

A hub has been set up to
support the emotional
needs of an identified
cohort.

To provide one to one
counselling and develop
emotional awareness and
communication skills of our
most vulnerable.

Additional staff employed to
support vulnerable cohorts,
individuals.

Contingency fund for acute
issues.

£1400

Based on our experiences and those of
similar schools to ours, we have identified a
need to set a small amount of funding aside
to respond quickly to needs that have not yet
been identified

Total budgeted cost: £ 814000




Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023
academic year.

Priority 1
Close language barriers in Early Years

Specialist speech and language intervention med by Sarah Dunne in addition to NELI support
Children identified during early screening and specialist interventions provided.

Autumn Data

35% working towards expected level in communication
50% working at or above expected level

15% working above expected level of development

Spring Data

35% working towards expected level in communication
50% working at or above expected level

15% working above expected level of development

Summer term

5% working towards expected level in communication
85% working at or above expected level

10% working above expected level of development

All staff attended training to ensure quality teaching of reading, writing and maths.

Training provided in sentences structure in literacy and closing the gaps in phonics.

New fluency slides purchased for maths.

The Early years leader attended a leadership course. An early year's maths course was attended.
Training on using the outdoors was attended.

Priority 2
Close the gaps in reading, writing and maths
Purchase training and knowledge through Teaching and Learning Adviser Support.

New resources purchased to support the Back On Track materials and provide quality texts to support
the literacy learning. Purchase of Monster Phonics/English Pathways

Individuals identified through pupil progress meetings and interventions delivered in small groups or one
to one. Impact of these monitored by SENCO half termly.

During the Autumn Term all year groups provided interventions to groups of children identified through
Pupil Progress meetings.




School Data shows:

Autumn Data
(Percentage of children achieving expected or Greater Depth)

R w M
1435 [39.1 |13
21222 |333 |333
31357 |143 | 214
4 1455 | 454 | 546
5654 |57.7 |654
6 | 53.8 | 346 | 57.6

Spring Data

(Percentage of children achieving expected or Greater Depth)

R Wi M

65.2 | 47.8 | 60.9
241 | 379 |27.6
321 | 179 | 321
50 45 60

73.1 | 41.7 | 58.3
60.7 | 32.1 | 60.7

oA |WIN|F

Summer Data
(Percentage of children achieving expected or Greater Depth)

R W M
76 44 72
50 24.1 | 27.6
31 241 |31
55 45 65
68 40 60
55.6 | 40.7 | 63

U WIN|F-

Provide emotional support.

Councillor working with vulnerable individuals.
Mental Health Support Team practitioner supported groups, individuals and families as required.

Additional adults to support the emotional needs of individuals. The SEN Coordinator identified
individuals needing additional support and worked with external professionals. This enabled a swift
response to the children’s requirements and allowed triggers to be dealt with.

Additional adults were employed to work and support the complex needs of individuals
A school councillor is employed to work with individuals to meet their complex needs.

Monitoring of the individuals showed improved number of cpoms incidents occurring.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil N/A
premium allocation last academic year?

What was the impact of that spending on N/A
service pupil premium eligible pupils?
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